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Examination of the development of a course for enhancing English speaking proficiency
based on second language acquisition theories
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1. BIREM

KAFGED BEIE, 5 SEEEAMRICHESX,
NRENCHRFEA Y = T R EESEL7200
TEBIFEEIZ X D WFEA Y —F v VAL,

ASEDFFEHEIEIRS 52 & Th 5. ABIET
RET, IRETOSEEEBHROWN L E

EEAORMT e AEEH L. 20 LT, B
EFRE/RA 7y NEREICHEAHZ EICKVE
TERBEAITARICEE S NS & LTz Krashen

(1982,1985) Z#Hulh& L7=A > 7 ML (input
hypothesis) # &% L7=. fi\ T, HF_Sihaflio
7B WRZ MW (negotiation of meaning) DR % % <
FFoZ Licky, FEFEEGIIRESNDL ET
% Long (1983) ZHLE LA v X T 7 a 1K
#t (interaction hypothesis), S HIZ7 V7 K7y hD
HEEMEIZ A% Y T/ Swain (1985) ZHla & L7-
7o R 7y MEGEE (output hypothesis) 2DV TH
L. FLEHERERI AT YN, A4
Zrvay, 77U Ny FO®E, KOEEER
ORI T 1 2 2 BERRICHE L7 9 2T, A
THSFEDZD O, B SiEEGHRICESN
T HRFEE |- L ABEIE A B — L VA REE
Ikt L7z,

2. REERRE

2.1. EZEFERER/FROIN

1960 4R LARE, 5 S REESNIIE0 AT
ITONd X lhotz. ZOEoNT ERoT=D
I% Corder (1967) T 5 (55« #HH, 2016) . Corder

(1967) 1%, FHBF O ZZ N, HE_SEE/O
R A R TEHERe U D Lk, error
& mistake & X5 L7z, Mistake [ZOVA NG HIT
LFE o230 THDHDIZKL, error 135
BHHEOBAEORNTER 2 R EIE LOFRY ThH D
EHEZ T2, FEE D error I mistake D KL D ZpFKH
AI7RFR D LIXERAR Y, o SREEA O RN A
MDEBRFHENICRD LEZ R

1950 4R 20 B 1960 4 X1, g F %

(structuralism) &1T#E)FEFE (behaviorism) (25D
W, BB EREEG LI SRS 2 T
HZEIZE-THEHETHEEZLN TV, L
Do T, B EEOEGTIE, B-SiEOMEN
WNZHEFRS (transfer) 322303 E Sz, 2
\Z%F L Corder (1967) I error 255 St &GD®R
HCUSRINCAEEND O EHE 2, BRI (error
analysis) DOAFTEIND, BV hA T 23Z (built-
insyllabus) WHbHEH 27, BN MA T TNR
X, FEEONETIZE _SEOBESNET 1M -
TWbHETHEZXHFTHS. Corder (1967) D E L
bA T NZE, FEE IV THAE O

(teacher-centered) 7> & 723 # W[ (learner-centered)
LR R T & ST & 72572, Corder (1967)
DOWFZELIRE, RHMT 7a—FNERERD, &H
CEEEAMEE RE SRS (B - FiH,
2016).

RE T T a— T2, SR MoRE) & IXE
72b D L2 %D Chomsky (1965) DAFFTFTDT
Le, B _SHEEGbMmoFEE LR THLED
ZHNERD D, BUEII®REONEGNE _SiEs
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BIFFRDOERE /2> TEY, ZOREN T 71
—FNIERLUET 7o —FThb.

HHOUET 70 —F T, 107y &S
TEEEN, RO & (noticing) , FRAF (comprehension)
A7 A7 (intake), ##& (integration) D7k
AEBRTCEGSINDGZET, TUNT Y FTED
L% %% (Gass, 1997; 2013; Gass et al., 2020) .

ATy MEDE SFEEGORIO T vk X
DKROETHDH. REOHRIX, EELWMIT LN
HZ ko TH L TR IENAE T, B
& (short-term memory) |[ZfRFFEIND. 2FBBH DT
0t AR CTH D, Gass (1997) 13, HARICITHE
(BRI 2B L TV D EWERR &, B0
BEE CHE L TV AHIEWEMERH D L LT 5.
SREOEA, B, HEOK O X Z{EEL T
L7 a - A EEZAK (hypothesis formulation)

b XiENTuvWb (Gass, 1997,2013; FTEFH:, 2006) .

3EHOTHmEBEARATHLA U TA 7 T, RADE,
B LA 7y MEPEEHR~LIV AT T B
BATHY, RO TR S 7oK & FRGE
(hypothesis testing) 32 Z &7 %. HEDOT v
TATHLHAETIE, BVAALHEHREZ KHRE
(long-term memory) |ZIRFFT 5. KO E DEMET
FHLIRICRAFE S BRI, TOFEETIEITS
WA TCLES. B]iEL, 1 T4 7 S, FEE
DOHEFE (interlanguage) (ZHAAENTITI L O
TT7 U M7y MIUERNTE S, IR0 E S
REE L, ZoXo T e Azt S
ATy, AVETFITary, TUNT Yy bD
W2V L THERT 250> TnH Tk
(272 % (BERR,2015). AR, A7y b, A0 27
7vay, 7Y Ny NOBEGRIZOWTERT 5.

22. £ 7o b

A7y helE, FREEGETLIDICTESE
WA TBHE7ET —4 T 5. Krashen (1981, 1982,
1985) 135 _SiEEBICk A A7y NOEE
PZsRgH L, 1 7> M@ (input hypothesis) %
B L7z, ZORELCHE, BRERRE/RRA V7 > b
(comprehensible input) 355 —SiEE ST &5
2T BRRIRE/e A 7y b EiX il TR E R,
IEFEEPRTTIZER/RL TV DLV THY,
(1) IZZD L ED LB T2 L~V a2 T,
Krashen %, FfER[fE/A 7 v FOATE_S
FEEBIIAEETHDL EEEL, ATy PARE

EREBOLEL IR THD LONGE L ST

A7y MEILOE 521X, Chomsky O 3
EDOZEND 5. Krashen 1T RFEE S L5 S35
BOT7rEAIFELCTHY, F _FEEFICBW
Th, BfEREERA 7y MEREICZITAND
LRV AR EHEEGLERE (language
acquisition device) WH¥RET S EE X T2 A Ty
MERBUZS LTI, 77 My hORENES, Z
DGR D24 M 2 FEFERIITRREE T E 220722 E ot
s 505, ZNHOHE, WwWIFnbA 7y
FOEEMEZEE LTI,

Oller (1976) 1%, A > 7" v N & RENOHkFEHIIC
2T AHZ LIk, BIESEEO TRISCE (expectancy
grammar) ZEGTEX 5L LTW5. SEtA T
P, ATy P REICRVMTZ LIk
T THIZDLL I THS.

IHITA Ty ML, BLoFRMEEE BES
FOMICHDHX ¥ v IO DITHENLD. A
Y7y M, BUROEEEMETCH L HHEFE L H
EEREDOX ¥ v TR 5 LT, FoXy
) OLEENERIET LV B TE _S5EY
BEtET 5 Lz b (EERR, 2015).

RN ZFEEEGETL720I2E, 17
v NOBEESDHLVENRSH D, I bik~=L B0,
ATy FENTHFRICROE, TOKOEITED
WHT O ARNFLESL. KO BT S
EE LT, A7y bk (input enhancement)
LA 7y MK (inputflood) 3B 5. ZiuHiE
FRFOFEEZEELRSEEXNCAT LR EDT
5 TH%. (Doughty, 1991; Izumi, 2002; Sharwood
Smith, 1993).

23. A VBT ay
1980 FERIZHIT, 70 Ty MRERZHIZE
MENTIA U E T v a  MENREL END L
NI TE., BEWRARW LI, SFEICB W TH
FOE->TND I ERBFECERn o758, M
BT = v 7 (confirmation check) <°HAME(LZE K
(clarification request) & & 35 L C, FfHABEMEIZ AT
TEREHDEIEEITH 2 & Th D (JACETSLA B4
£,2013). EMAZWTERY B 6530,
EEEOT T Ty hTEDL I ITKMENTND
MICET2MMELRB IR D Koo Tz
(Gass & Varonis, 1994; Pica 1988) .
AVBETIalNt, AT NETU RNy
NI D ERELHE 7 ok 2 & L THERA K
Thod. A&7 7 va iz iE"E L7 Long
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(1983) 1%, XL OIFFHEF DRV HLY (negotiation)

ZELTEONEESNTZA 7 > F (modified
input) N5 SFEESGOMLEASEMAE LT .
L2xL, BRI A 7y PN T L EES
ND LIRS Eng, Bz T Y
M, SHEEIRCTV XU I AT ORERED
NAEBER TH LR T7 4 V2 — L FHEERAL,
FEEOFEENAT SN DODRNA T A
S, BEMEE SIS EETIE LT (Long, 1996) .
ThbbA 2T 7 a MGEE, ala=r—
a VICKENHTESE, MEEZ RRT 572012
AVETITarBDEROHHLD ED L LTE
C5ET5H0THD (B, 2011).

A UHET T a rBNREET v AT 5 EiE
AT AT BRMET D Z LT LTI & R
OHFREITNRN, A BT a DS RS
SHEVHTHZT, a— LT L AR, T4 —A
—a Xy TN ERXT TR —T
U —7iEETETH D (EFR, 2015). Long &
Porter (1985) 1%, X7 U—72, L —U—7 D
HERLELT (1) SHEEHOBS 20T, 2) %
BHHEOXGEOE 2 WET D, (3) FERIFEE A ek
T5, (4) [HEICZLTE SRR EIED KT,
(5) FEEOMES T ZED D, LML TV,

24. 7Y R 7w b

B oEiREAMRMIICB T AT Y N7y MY,
FHENENTHSHETH S (VanPatten, 2003).
Levelt (1989) I, SafOEHICITE AR BRSNS
oL L, SEMET NV GEEIGLET L
lexicalist hypothesis model) Z4Z"& L7=. ZDET /L
%, & b2EiE (conceptualizer), B Ifb2iE

(formulator), FHE%EE (articulator) & VN9 3 DD
Ul & 72 DIEFED DRSS LTV .

FELEOET DA E—UNRELD L, A
BEEE TITZ ED L) RRIFRAE LT N & 23R
L2V, BHRcEDOIEELZROTYT5H. £2T
SREATA vE— (preverbal message) MK X4
5. WRICEREATA » B — U PR LEEEICHRE S
U, Xk a— Nk (grammatical encoding) & &8
=1— K1k (phonological encoding) 31T 5. =
? 2 S>OERIE, FEFEAR (lexicon) 76 AT S
NTWDLERBHEE R L SmEaMmET S, £7
Ea— NMMETE, BEEA D L~ (lemma)
DR S, EOMAIABL TS, £ T
F B (surface structure) ZAERIND. I HIZ

R — METIE, BRI RESE - SUERLIC
KIST D EBRIEREMKE L, XOBFBRELEDPIEK
IND. ZOXDIZHDOH THIDL D NTERHEEE
(internal speech) 23RS 415 (F - #4157, 2019).
Levelt (1989) O EFEEMET WMITH —S7HICH
THLOTHSD. FH _gsmEHIZBNTL, Zh
D ORI “SFEO SR EUNIE®INL &
I LT HMENMD DI, F SiEOEHIBRE
TRV EHMEC e D (B, 2010).
Swain (1985) (X, BT HXIZB T o4 ~v—Va v
BOERENGEH SEEESIITEME TR T ¥
N7y RBRMETHLEL, TU NSy MEE
$£"E L 7= (Swain & Lapkin, 1995, 2002) . Swain (1985,
1993, 1995, 2005) 1%, FFADIEMHES Z2mD LT U
N7y FOEEE LT, [OE - X oniTHEE
( noticing/triggering function ) , i 7 KR GiE 1% B2
( hypothesis-testing function ) , A ¥ = & #% #g
(metalinguistic function) Z®HIFTW\5. 7 K/
vk DOPEEMSLEEEM OV T, Kuhl, Tsao, &
Liu (2003) <° Karpicke & Roediger (2008) T
HINTWD.
S EROBM T ARAY —F T ay
7 varyOaEMbE RS0, 7Y Ry R
DEIIARRTIEHLD, TURNTY FOES &
THRUITHD. Johnson (2008) HIEHFL T D
WY, 77U N7y FOEEZKIZ LW EEL LT
L F 9 &1{bA1b (fossilization) 2MEE TLF 5. 1k
Akl i, HORFEOFEHA RN — Bt
TEHBENTLEY &, ZOBRANRZOE EES
LCLEH>Z¢&THD. T Ty MT DT,
SOFEA~AOKOET ZRTZIT TR, KON
cEalEHRN ED X D AT ED L D AikEE
RIeT 00, TROORGAERE L, £OGH%E
MALT 2%+ ORERXDH 5 (B,
2015).

3. FLHESHROEE

AR TIX, ZHETOH _SEEEMEOR
nNESEIHEORM7ne228HLE., 0oL
T, Block (2003) 73 11O (Input-Interaction-Output)
ETNELSA Ty MG, A2 T 7 ayv
K@, 77 M7y MEBIZOWTELE L. HGE
AV —F U TIEHRT 51D, "o X, B,
AUTAT, BH LD EFEERORM T 1k
VNI A L—RZAT O Z M TE LI -o
TS, ZO7rtERXAERAEET 57201,

SRRSOV REA B — XV S B 120 OGRS BT D 05T 384
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BB T Y N, AVETT7vay, TU b
7y MIBET L EEMERLE LR D.
AWFETIE, B SEEGHRICET DI
2L O ZE\N-Z LIc kY, HEAY—F
7B IIAR T DO RFEBE M O & L CTHEE
L, Eid5Z X TEb0D, EEMFALAR
totleoTLEo7m. bBHAALTLRE S5
EHEFERFCITEEEA B — L VBRSSO VA
FMHTH DI, % ATHE Z BIRAFRICEST
DIFRLe B2V ETIEH DD, SH%ITIEEEA
E—% U VEEEORKE LB LT, et X
EiRET DA T N, AUETTay, TY
N7y OB EBEW D HRAENDDIEFEAE—F
T HNERDONRN I T RADER E, Tk
DSARFEIEORRE, B OBFE & o T2 ST
EITo TV BLENRH 5.
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