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1. HEEM

ARFGEO BWE, REL T RFIGERE VAT
2201847 HINDEA L TWAEFEOFRANHH
WZHIH T & 5 95GE e-learning AT AZ{EH L,
BOSEEBICR AL Ty MRS,
EFMNCFAEDOIFEN N LS 57200 5%
ERTDHILETHD. KFOFREITE T D IR
I CIEREORFEN 2 RIET Z LR #ETH
L. BoSEESICRNEREGEA Ty NOEE
RHRN L EAHECT 2D, REHND
e-learning ZFIHT 2 FIENE 2 b DH. AWFFET
T ESEEGSTOAL Ty MZoWT, EbIC
B OSEOBSRRET MBI T v R E
AT AT DRI HEEN DWW THERANCEZ L
7.

2. MEREAR

1960 AL LARE, 5 S aEE A AT
IThihsd X527 v, kkx eBFRNRR Sz,
FDRPTROLEEBNNGST-201FA 7 v b,
AETTvary, TU Ny MIETLHG@HT
b5, ZO3OOBERIIENENIMNL LIS T
HHN, HBLEFEEENIEREO —EDOTRA DT
THEFAIZHEE S 4, Block (2003) 1% Big Theory
EXATE.

A > 7> ML (input hypothesis) (% Krashen
(1981, 1982, 1985) IC LD fEE SN, 17 v MK
A FEET DT Long (1983, 1996) (210 A >
577 a URGER (interaction hypothesis) 2%, 1 >
7y RNETFTEATSEE VD FERIZEK Y Swain

(1985, 1995, 2005) O 7 7 k7"~ MEGEL (output
hypothesis) N R SN, A ¥ T 7 2 a ARG
TIFA U E T 7 2 a BT HEBEERLERAZSD
BEMD, 77U N7y MR TIET Y Ty bD
FEEERER SN TS, ZLH 0 3 SO,
FERNRR D600, WIFbA Ty FRE
SR ERHICREREE 2 RICTDIEIHALNTH D
EWVINIGTHD.

Krashen (1982) 1X178)3:3 (behaviorism) (2%
DL ERBAFRIEIIK L TR b oD K DTk
2721970 #ERIZE = ¥ —«EF /L (monitor model)
AR F=S— BT ML S ODOMEERIZE D
RS TW5b. 05581, G- 281G
(acquisition/learning hypothesis) , € =4 —1{H]
(monitor hypothesis), [ HRZ2NEF DRG] (natural
order hypothesis), [ > 7"~ MrE%] (input
hypothesis), [fFHE 7 « /L& — Gt (affective filter
hypothesis) T& %. Krashen (1985: vii) |X “the
Input Hypothesis forms part of what I call, perhaps
audaciously, a theory of second-language acquisition,
and it has become clear to me over the last few years
that the Input Hypothesis is the most important part of
the theory” &R, 5 DDIFRDIRINTA T
MR B EETHDH L LTWND.

Krashen (1985: vii) {3 & 51T “The Input
Hypothesis claims that humans acquire language in
only one way — by understanding messages, or b

<

receiving ‘comprehensible input.”” &R~ FF
(ZBT 2 RED TPFARERA Ty B
(comprehensive input) D HEM:Z5EFH L T\ 5.
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Krashen |2 L5 & TEfiER[RE/RA 7 v b &
RO ERBY ThD. FEHEOBEDOSFEL L
o LT hHE, TRUTEDE G IRV HEESUE
RENEEND, TROLFEEEOBEDOSIELV
NNUEIFADD LU BRI LNV DA Ty B
“i+17 D TBREAIRE/e A 7 R TH D, “i+2”,
“iH37, “HAE DL INIZA Ty b LUV
TTH, “G-17, “427, “G93DLITA T b -
LALABRRE LT ETCHFHEOEFL EFE VD
RN E LTS,

Krashen 1%, TERfEr[E/RA 7 > ) Z BT
L2 EICKoTOHREFZEGT L LB, 55T
INTFERENA Ty VBT 52 2L T
SRR EZESTE, BOTHLHIZHLHD
ThHEFELE. 407y Ml THEf#E b
ATy N OEFRPBERRZER2EIZEDH
W EORERFER S, DHEEN R T e A0
N R+72720, EIELRAMRETH D & H it
| %51 F 7= (Faerch & Kasper, 1986; Gregg, 1984:
McLaughlin, 1978, 1987). % L C Krashen %
TR SH TGRS LTz,

Krashen DA 7 MG A 7R S 5 TH
B L7=D) Long (1983,1996) (kDA 2T
va i THDH. ZOGEIE, VA= TRV
—TF 4 kDA Ty LY, &F
D TEWRRZWT 5 Z & O NERICHE O &
WO FIRTHD. Long DA > F T 723 MG,
A7y MEGHDIERE FOBERTHY, HET
ATy MZESRRbDTOHNT. ZUIx LT
Swain (1985, 1995, 2005) %, A > 7~ FZF Tl
AR+ T, 7Ny BRAARARTHD EFRL,
TNy MGRERE L7Z. Swain OEEGIT,
T NSy hETDHIE TR Z AT
5708, BLSTERBIIHNEREA T e AN
VIRMEND LIRRTND.

VLD X 912 Krashen OBEHIIRE LD, &
CEBEBICRWT, ok ) RMERNLIBICAT
Eoky, FTA Ty RBRWIRD SREESIT
HVERNEVWIEBEXHFIIIETHY, BRI
ATy hEEITIITEB TN REE
METHD.

3. FLHLESHRDFE

AWIETIE, H_SEEGICBITLA 7y
HEZOWT, £ LCH _SiE0oESRETET v
IZOWT, FE T o —F 2P 0ICiE LT 7,

LU S8 EICE, BT e —F Ltk
ST TR —FNH D, WHT T a—F L,
=t E AL YN PN S SN QALY =11
RRAOZMEGIVEEL CERLES ET57 T r—
FTHDH. IR L THEMT 7'a—TF L3,
BOSEEREAERY L CONT 5 Z i Ed,
ZORNEROANL, TORIDMEibns a7
XA NBUVEEFERNEE XD, TRbbAbIE
2L EOEERE R THL OMERNT 7 e —F
ThbH. BT To—F L7 7o —F &
T _SEEGLTEIHRTELA TS, F
TEBEEMEE, FoXoREEND, Fok
5 IRBRER DOPEA I 2 AW THFZE S 5 00T, INEET
HT—H—H B o5TL D,

Lte1L, SREFHE 2 NFBROE Ry T
A K O BHE 2 72 Nortion Peirce (1995) @7
AT T 47 4 B (identity theory), ffl A & BRix
TR ThHY, MHF L OB EE L T~
TREESIINFEET D L Z 72 Vygotsky (1962; 1978;
1987) O SULEER (sociocultural theory) (22
WTHIETL, REINT 7 a—F L IXBI O S
L _EEEGSEERTOINERDD. TDO %
THEEREICBWTL, FECHICOTFIEZN
BEEE S LT, TD KD A BRSO Bk
e-learning Z{EH L72A 7 > FEERIZEE SR
WOLE Y IOV T D EEEAIFIE 21T -0,
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