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Abstract 
  Infants are likely to attribute positive emotions to a victimizer, which is called the Happy Victimizer 

phenomenon. The present study explored how the relationship between the Happy Victimizer phenomenon and 

understanding of mixed emotions changes across different contexts among preschoolers in children aged 5–6 years 

(N = 37, M = 72.62 months, SD=3.72). Understanding of mixed emotions was assessed through children’s explanations 

of non-moral situations. Participants were also asked to attribute situations to the moral-victimizer wherein the 

victimizer’s motivations or moral rules were emphasized. The children were asked to judge how the victimizer felt, 

report any additional emotions the victimizer may have felt, and judge the levels of these two emotions. Results 

indicated that understanding mixed emotions was positively related to moral emotion attributions. Moreover, 

understanding mixed emotions was related to attributing negative emotions to the victimizer during recall of moral 

rules. The importance of context in Happy Victimizer scenarios and suggestions for future research are discussed. 

 

 

1. Introduction 
A central developmental approach to the study of 

moral emotions has been to focus on moral emotion 

attributions (Arsenio, Gold, & Adams, 2006). A moral 

emotion attribution refers to one’s assumption that an 

individual feels a certain way because of the 

consequences of a morally relevant action. Emotion 

attribution is important for understanding children’s 

moral development (Malti & Krettenauer, 2013). For 

instance, the ability to make such attributions helps 

children anticipate outcomes of socio-moral events and 

adjust their own moral behavior accordingly. 

 

1.1 Happy Victimizer phenomenon in preschoolers 
  Previous research indicates that preschool-age 

children know that moral transgressions are wrong 

(Smetana, 2006). However, these children tend to 

attribute positive feelings to transgressing protagonists 

(Arsenio & Kramer, 1992). This phenomenon is called 

the “Happy Victimizer,” and has been observed in 

several studies (e.g., Arsenio et al., 2006). The Happy 

Victimizer is defined as children's belief that the 

victimizer feels happy rather than having a sense of 

guilt (Arsenio & Lover, 1995). Meta-analysis also 

shows that the Happy Victimizer reaction is related to 

children's moral behavior (Malti & Krettenauer, 2013). 

Children with a Happy Victimizer reaction tend to 

commit immoral behavior. Therefore, Happy 

Victimizer research is important for moral 

development. 

  As first documented by Nunner-Winkler and Sodian 

(1988), young children (4–5 years old) have the 

apparent belief that victimizers feel happy following 

successful acts of victimization. Conversely, children 

near the age of 8 years will focus on the emotional 

consequences of breaking a moral rule, predicting that 

the victimizer will feel sad.  

  Studies have shown that even infants understand 

others’ guilty feelings. Three-year-old children are able 

to express guilt (Zahn-Waxler, Radke-Yarrow, & King, 

1979), and 5-year-olds understand the word “guilt” 
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(Ridgeway, Waters, & Kuczaj, 1985). Kochanska, 

Gross, Lin, and Nichols (2002) revealed that infants’ 

tendencies to display discomfort following a mishap 

positively correlated with feelings of guilt. However, 

according to Harris (2008), children start attributing 

guilt to others several years after they are able to 

experience it themselves. The ability to attribute guilt 

is far from an automatic accompaniment (Harris, 2008). 

Moreover, guilt is not exclusively a Western cultural 

concept. For example, Nakagawa and Yamazaki (2005) 

found that Japanese infants expressed guilt for victims. 

Ishikawa and Uchiyama (2001) measured Japanese 

children’s guilt in terms of “feeling sorry” and found a 

relationship between empathy and guilt. 

  At first glance, it seems contradictory that infants 

show Happy Victimizer phenomenon even though they 

can understand guilt. Some studies have indicated that 

children’s limited cognitive abilities, such as inhibitory 

control (Colasante, Zuffianò, Bae, & Malti, 2014), 

counterfactual thinking (Mandel & Dham, 2005; 

Niedenthal, Tangney, & Gavanski, 1994), theory of 

mind (Yuill, Perner, Pearson, Peerbhoy, & van den 

Ende, 1996), and perspective-taking skills (Krettenauer, 

Malti, & Sokol, 2008), are connected to the Happy 

Victimizer phenomenon. Accordingly, declines in the 

Happy Victimizer response pattern with age are not 

surprising (Malti & Krettenauer, 2013).  

 

1.2. Happy Victimizer phenomenon and under- 

standing of mixed emotions  
  Although several cognitive factors affect children’s 

Happy Victimizer displays, there is a consensus that 

understanding mixed emotions is one of the most 

important factors regarding emotion attribution 

(Arsenio et al., 2006). In a typical Happy Victimizer 

experimental paradigm, the main character (i.e., the 

victimizer) engages in an immoral behavior, such as 

stealing or violating others, to satisfy selfish desires. 

Thus, previous research (for review; Arsenio et al., 

2006) shows that there is an assumption that the 

victimizer has both positive feelings (motivation to 

fulfill the victimizer’s desire) and negative feelings 

(such as guilt). Therefore, it seems likely that there is 

some relationship between understanding of mixed 

emotions and the Happy Victimizer phenomenon. 

  Mixed emotions refer to the presence of two 

emotions of the opposite valence being linked to a 

single target. There is near consensus that children 

aged around 5–6 years can experience and understand 

mixed emotions under conditions of minimal cognitive 

load. Kestenbaum and Gelman (1995) demonstrated 

that 4-year-olds could use mixed emotion labels to 

describe mixed emotion faces. Furthermore, Larsen, To, 

and Fireman (2007) demonstrated that 5–7-year-olds 

possess the ability to both understand and experience 

mixed emotions. Smith, Glass, and Fireman (2015) 

also indicated preschoolers understand the experience 

of mixed emotions using an animated video clip in 

which a character experiences a mixed emotional 

episode. Moreover, Zajdel, Bloom, Fireman, and 

Larsen (2013) reported that children’s abilities to 

understand and report mixed emotions are distinct 

skills; understanding mixed emotions is often preceded 

by the experience of mixed emotions.  

  Despite the connections between understanding 

mixed emotions and the Happy Victimizer pheno- 

menon, little research regarding this relationship has 

been conducted. Arsenio and Lover (1995) suggested 

that a relationship could be found between children’s 

tendency to acknowledge mixed emotions in a 

non-moral situation when asked, “Could the victimizer 

be feeling anything else?” Arsenio and Lover claimed 

that the cognitive ability needed to understand mixed 

emotions outside of moral contexts appears to underlie 

children’s ability to attribute mixed emotions to moral 

victimizers. The authors suggested that this finding 

does not explain why young children overwhelmingly 

attribute simple positive emotions to victimizers rather 

than unmixed negative emotions. Thus, the reason for 

the relationship between mixed emotions and Happy 

Victimizer responses remains unresolved.  

  This study focuses on the interaction between the 

Happy Victimizer phenomenon and understanding 

mixed emotions for the reasons explained below. 

Previous studies have shown that even junior high 

school students, who are old enough to understand 

mixed emotions, display Happy Victimizer reactions 

when asked to attribute information to an excluder 

within a peer exclusion scenario (Malti, Killen, & 

Gasser, 2012). It is considered that the adolescent 
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Happy Victimizer response is based on emphasis on 

fellow relations important to adolescence. Thus, even 

those who understand mixed emotion may also display 

the Happy Victimizer reaction depending on the 

context. In line with this view, understanding mixed 

emotions may function as a mediation factor for 

emotion attribution. Understanding mixed emotion is 

expected to weaken the child's Happy Victimizer 

reaction. On the other hand, understanding of mixed 

emotions is not expected to weaken the Happy 

Victimizer response uniformly in every scene. In other 

words, unlike children who do not understand, children 

who understand mixed emotions can change their 

judgment according to the context.  

  In this way, understanding mixed emotions is 

expected to have different influences depending on the 

story context. In other words, understanding mixed 

emotions can allow children to flexibly assign positive 

and negative emotions based on the characteristics of 

the victimizer’s conditions and the setting. For now, 

there is little research examining interactions between 

understanding mixed emotions and the situational 

context. Thus, the purpose of the present study was to 

examine how the relationship between the Happy 

Victimizer phenomenon and understanding of mixed 

emotions changes across different contexts among 

preschoolers. 

 
1.3. Present study 
  We examined the types of situations that influence 

the relationship between understanding mixed 

emotions and emotion attributions. Specifically, we 

compared situations where the victimizer’s motives 

were emphasized with situations (e.g., the victimizer's 

desires are satisfied) and where the moral rule was 

recalled (e.g., when a victimizer was reminded of 

moral rules after committing an immoral behavior). 

Understanding mixed emotions likely plays a greater 

role in the latter case. Thus, understanding mixed 

emotions has a stronger relationship to children’s 

Happy Victimizer performance when the victimizer’s 

awareness of breaking moral rules is emphasized 

compared to when the desire/motive is emphasized.  

  Lagattuta (2005) demonstrated that young children 

display mature performance in the task of explaining 

their unexpected emotions. This method has been 

effectively used in previous studies to reveal 

sophisticated reasoning (Lagattuta & Wellman, 2001; 

Lagattuta, Wellman, & Flavell, 1997). Similarly, Kubo 

(1999) argued that recognizing mixed emotions is 

easier than recalling them. Kubo specifically explored 

children’s explanations for mixed emotions within 

non-moral situations. Given this consideration, a 

“recognizing mixed emotions task” is suitable for 

exploring younger children’s knowledge regarding 

mixed emotions.  

  Moreover, we examined different questions 

regarding emotion attributions. Specifically, we asked 

participants to judge how the victimizer felt, report 

additional emotions that the victimizer may have felt, 

and judge the levels of these two emotions. The first 

two questions have been used in previous studies (for a 

review, see Arsenio et al., 2006).  

  We targeted the age range of around 5–6 years 

because the Happy Victimizer phenomenon emerges 

during preschool (Arsenio et al., 2006), and because 

acknowledgment of mixed emotions emerges during 

preschool (Larsen et al., 2007; Smith et al., 2015). 

From the above, hypotheses of this study are as 

follows. 

 1. Children who understand mixed emotions will 

attribute negative emotions in Happy Victimizer 

situations. 

 2. Children who understand mixed emotions will be 

more likely to respond any additional emotions than 

those who do not understand mixed emotions. 

 

 

 

 

 

 

 

 

 

 

 

  
Figure 1: Model of the Hypothesis 
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3. Children who do and do not understand mixed 

emotions will also expect that the victimizer had a 

positive emotion in the motivation-emphasized Happy 

Victimizer stories. However, in the rule-emphasized 

Happy Victimizer stories, children who do not 

understand mixed emotions will expect the victimizer 

to have positive emotions, while children who do 

understand mixed emotions will expect the victimizer 

to have negative emotions. Hypothesis 3 is shown in 

Figure 1. 

 
2. Method 

2.1 Participants 
  Japanese nursery school children, aged 5–6 years 

(18 girls and 19 boys; M = 72.62 months, SD = 3.72) 

served as participants for the present study. They were 

drawn from two nursery school serving middle- 

socioeconomic-status families located in the Kanto 

area. All infants in all public nursery schools in one 

district were covered. All participants were native 

Japanese speakers. A local university ethics committee 

approved the study design. All the children and their 

parents provided verbal and written informed consent. 

Incidentally, children certified with developmental 

disabilities who have difficulty communicating 

verbally were excluded. 

 

2.2. Materials 
  Each child completed two types of tasks: a moral 

emotion attribution task and an explanation of mixed 

emotions task. The moral emotion attribution task was 

similar to those used in previous Happy Victimizer 

studies (e.g., Sokol, 2004; Gummerum et al., 2016). 

Each story had two immoral behaviors. The mixed 

emotions task was a non-moral story, which included 

both a sadness-inducing situation and a 

happiness-inducing situation (i.e., a “present” story; 

Kubo, 1999). In total, the children were presented five 

stories. There were two strong motivation, two rule 

recall, and one mixed emotion story across a series of 

simple, colorful illustrations on 30 × 21 mm cards. 

  Moral emotion attribution stories. Happy 
Victimizer stories were used for the moral attribution 

task. Each story featured a character that achieved 

personal gain by harming someone in the following 

ways: (a) pushing a child to get to a playground swing 

or (b) stealing another child’s doughnuts. The “swing” 

story is as follows: “One day, A is playing alone on the 

swing. B arrives and thinks to him/herself, ‘I want to 

play on the swing.’ B pushes A to the ground. Now, B 

is playing on the swing. A is hurt on the ground and is 

crying.” The “stealing doughnuts” story is as follows: 

“One day, C thinks to him/herself, ‘I want to eat.’ C 

eats D’s doughnuts from D’s bag without D’s 

permission. D comes and finds no doughnuts left. D is 

crying beside C.” In the “strong motivation” story, the 

sentences “he/she really wants to swing/eat the 

doughnuts” and “he/she did swing/ate the doughnuts, 

which he/she really wanted to do” were added to the 

stories. The former was placed at the start of the story 

and the latter at the end. For the rule recall story, the 

sentences “he/she thinks that pushing a child/stealing 

doughnuts is bad” and “he/she remembers that pushing 

a child/stealing doughnuts is bad” were added to the 

stories. Based on the consistent flow of the story, the 

former was placed at the start of the story, and the 

latter was placed at the end. 

  Understanding mixed emotions story. Kubo’s 
(1999) understanding mixed emotions story was used 

for this task. The story featured a character whose dog 

had died, after which he/she was given a new dog by 

his/her friend. Specifically, the story read as follows: 

“Taro/Hanako had a dog called Pochi, and he/she loved 

Pochi very much. But Pochi died. After a short time, 

Taro/Hanako’s birthday came. Taro/Hanako’s friend 

gave him/her a new dog as his/her birthday present.” 

  Control questions. At the end of each story, the 
children were asked the following control question to 

monitor their understanding of the plot: “What did this 

child do?” If children did not describe the scenario 

correctly, the experimenter corrected them, and their 

comprehension was re-checked. All children answered 

the second control question correctly.  

  Moral emotion attribution questions. To explore 
children’s emotion attributions, the experimenter asked, 

“How does the character feel?” After responding to this 

question, participants were shown a 4-point pictorial 

intensity scale ranging from “sad” to “happy” and were 

asked, “Does the character feel sad or just a little bit 

sad?” or “Does the character feel happy or a just a little 
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bit happy?” The scale consisted of four faces.  

  Children were then asked the following question 

regarding other emotions that the character may have 

felt: “Does the character feel another emotion?” If they 

answered “yes,” they were asked, “Does the character 

feel sad, just a little bit sad, just a little bit happy, or 

happy?” Participants responded on a 4-point pictorial 

intensity scale ranging from “sad” to “happy.” 

  When children provided a second emotion that was 

different from the first emotion, the child was asked to 

compare the degree of the two emotions: “For the two 

emotions, which one do you think is bigger, or are both 

emotions at the same level?” Participants responded 

with one of three options: the first emotion is bigger 

than the second emotion, the second emotion is bigger 

than the first emotion, or both are the same. 

  Mixed emotions task questions. The children were 
asked questions regarding their understanding of mixed 

emotions. The experimenter stated that the character 

felt both negative and positive emotions. After this 

statement, children were asked why this might be the 

case, as follows: “Taro/Hanako said that he/she felt 

both happy and sad feelings. Why did the character 

feel both feelings?”  

  Each child was interviewed, individually, in a quiet 

room. The interviews were tape-recorded and 

transcribed verbatim. The procedure lasted 

approximately 15–20 minutes. A within-participants 

design was used across all five scenarios. The five 

tasks were counterbalanced. The main character for all 

of the stories was presented as a different character, 

with different clothes and hairstyles. Moreover, before 

presenting the new story, the experimenter said, "This 

is a story about another child." The story character’s 

gender was always matched to the participant’s own 

gender as in previous studies (Lagattuta, 2005; 

Lagattuta et. al., 2001). 

 
2.3 Coding the moral emotion attributions 
  Attributing the first moral emotion. Children’s 

first emotion attributions—“sad,” “a little bit sad,” “a 

little bit happy,” and “happy”—were given 4, 3, 2, and 

1 points, respectively. No child failed the first question. 

Attributing the second moral emotions. Children’s 

second emotion attributions were categorized as either 

“understand the second moral emotion” or “do not 

understand the second moral emotion.” Understanding 

the second moral emotions was determined by 

responding to the opposite emotion from the first 

attribution. Not understanding second moral emotions 

was determined by responding with the same type of 

emotion as the first attribution or giving no response 

(e.g., “I have no idea.”). 

  Comparing the two emotions. Comparing the two 
emotions was categorized via four response options: 

“happy is bigger than sad,” “both are equal,” “sad is 

bigger than happy,” and “impossible to compare.” 

“Impossible to compare” was used for children who 

did not provide a second emotion attribution or no 

response such as “I have no idea.” This question was 

therefore not independent of the previous question. 

 

2.4 Coding for the understanding mixed emotions 

Task 
  Children’s justifications for mixed emotions were 

categorized as either “understand mixed emotions” or 

“do not understand mixed emotions.” Understanding 

mixed emotions was determined by explanations that 

related to two opposite emotions, such as “There were 

happy feelings because of the new dog and sad feelings 

because of the dog’s death” or “The child felt happy 

because she got another dog, but this dog was not 

Pochi.” “Do not understand mixed emotions” was 

considered as recognizing one emotion or as ignorance 

of mixed emotions, such as “The child feels happy 

because he has the dog,” “This present reminded her of 

Pochi,” or “I have no idea why the child has two 

feelings.” Two raters independently classified all of the 

children’s justifications into the two categories. 

Inter-rater reliability was 94.6% for all participants’ 

responses. Accordingly, the two evaluators reached a 

consensus on all protocols through discussion. 

 

3. Results 
  For the “understand mixed emotions” and “do not 

understand mixed emotions” groups, the average 

points for question 1, and the frequencies for questions 

2 and 3, were calculated (Tables 1, 2, and 3). There 

were 17 children who understood mixed emotions, and 

20 children who did not understand mixed emotions. 
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For question 1, we conducted a 2 (mixed emotions: 

“understand mixed emotions” or “do not understand 

mixed emotions”) × 2 (action: “swing” or “stealing 

doughnuts”) × 2 (story: strong motivation or rule 

 
Table 1: Mean Scores and Standard Deviations in for the 

First Emotion Attribution Question According to Mixed 

Emotions Understanding. 

  

 

recall) analysis of variance (ANOVA). There was no 

significant main effect of action. There were, however, 

significant main effects of mixed emotions (F(1, 35) = 

11.85, p = .002, ηp2 = .25) and story (F(1, 35) = 25.61, 

p = .001, ηp2 = .42), a significant mixed emotions × 

story interaction (F(1, 35) = 4.92, p = .03, ηp2 = .12), 

and a significant mixed emotions × action × story 

interaction (F(1,35) = 6.25, p = .017, ηp2 = 1.15). As 

shown in Table 1, children in the “understand mixed 

emotions” group made more negative emotion 

attributions than did those in the “do not understand 

mixed emotions” group. Furthermore, children felt 

more negative emotion attributions in response to the 

rule recall stories than to the strong motivation stories. 

Multiple simple main effects indicated that the mixed 

emotions effect was significant in the rule recall story, 

but not in the strong motivation story. Moreover, there 

were significant story differences for all action and 

story interactions except for the interaction between 

the stealing doughnuts scenario and the rule recall 

story for those who did “not understand mixed 

emotions.”  

  For the second emotion attributions (Table 2), we 

conducted a 2 (mixed emotions: “understand mixed 

emotions” or “do not understand mixed emotions”) × 2 

(second emotion: “understand second emotion” or “do 

not understand second emotion”) chi-square test to test 

for a potential category bias across the four scenarios. 

We observed a bias for three scenarios (strong 

motivation swing story: χ2(1) = 6.58, p = .01; rule 

recall swing story: χ2(1) = 6.19, p = .013: stealing 

doughnuts rule recall story: χ2(1) = 7.63, p = .006). 

Residual analyses revealed that “understand a second 

moral emotion” was high for those who “understood 
 

Table 2: Number of Responses for the Second Emotion 

Attribution Question According to Mixed Emotion 

Attributions. 

 
 

mixed emotions”; “do not understand a second moral 

emotion” was high for those who did “not understand 

mixed emotions” across all three scenarios.  

 
Table 3: Number of Responses to the Third Question 

(Comparing Two Emotions) According to Understanding 

of Mixed Emotions. 

 
 

  For the third question (Table 3), wherein the two 

emotions were compared, we combined groups due to 

statistical power issues; in particular, there were too 

few cells for the differences in actions (i.e., both the 

swing and stealing doughnuts). We conducted a 2 

(mixed emotions: “understand mixed emotions” or “do 

not understand mixed emotions”) × 4 (comparison of 

two emotions: “happy is bigger than sad,” “both are 

equal,” “sad is bigger than happy,” and “impossible to 

compare the two emotions”) chi-square test. We 

observed a bias for both scenarios (strong motivation 
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story: χ2(3) = 11.16, p = .011; rule recall story: χ2(3) = 

19.69, p = .001). Residual analyses revealed that “both 

are equal” was high for “understand mixed emotions” 

and “impossible to compare the two emotions” was 

high for “do not understand mixed emotions” during 

the strong motivation story; “both are equal” and “sad 

is bigger than happy” were high for “understand mixed 

emotions,” while “impossible to compare the two 

emotions” was high for “do not understand mixed 

emotions” during the rule recall story.  

 

4. Discussion 
  The aim of the present study was to explore the 

relationship between the Happy Victimizer 

phenomenon and understanding of mixed emotions, 

including how this relationship changes across 

different contexts. As expected, children who 

understood mixed emotions made more negative 

emotion attributions than those who did not understand 

mixed emotions. When comparing the two emotions, 

children who understood mixed emotions were more 

likely to assume that both happy and sad emotions 

were of an equal degree than children who did not 

understand mixed emotions during the strong 

motivation stories. Thus, Hypothesis 1, which was that 

children who understand mixed emotions are likely to 

attribute negative emotions in Happy Victimizer 

situations, was supported. 

  Then, children who understood mixed emotions 

understood a second moral emotion. Moreover, 

children who did not understand mixed emotions did 

not understand a second moral emotion in three 

scenarios. Thus, Hypothesis 2 was almost supported. 

Moreover, the mixed emotions effect was significant in 

the rule recall story, but not in the strong motivation 

story. These results suggest that children who 

understand mixed emotions might be sensitive to 

specific contexts when moral rules are recalled. Thus, 

Hypothesis 3 was supported. 

  Overall, the present findings support the assumption 

that the Happy Victimizer phenomenon is constrained 

by both children’s limited knowledge (i.e., lack of 

understanding regarding mixed emotions) and 

contextual factors. Although prior research suggests 

that even young children can understand guilty feelings 

when presented independently, it is unclear why young 

children are likely to attribute un-mixed, positive 

emotions. The present study provided a partial answer 

to the question as to why it is difficult for children to 

understand people’s negative feelings after breaking 

moral rules. Despite the Happy Victimizer 

phenomenon being related to understanding mixed 

emotions, attributions were context-dependent. As 

described above, moral emotion attributions interacted 

with mixed emotion understanding and the situational 

context.  

  Even a very young child is sensitive to the pain and 

loss of the victim, but it is difficult to explain why a 

child would predict that a perpetrator has a positive 

emotion. As a factor explaining this contradiction, 

understanding of mixed emotions has been suggested, 

but there has been no direct study so far. This study 

showed that comprehension of mixed emotions is 

related to the reduction of Happy Victimizer 

phenomenon, but more importantly, it is suggested that 

understanding of mixed emotion acts as an adjustment 

factor. In other words, understanding of mixed 

emotions does not necessarily cause a Happy 

Victimizer reaction. 

  At the same time, the Happy Victimizer 

phenomenon cannot simply be explained as resulting 

from cognitive limitations. Moral emotion attributions 

can also predict children’s pro-social and antisocial 

behaviors (Malti & Krettenauer, 2013). Thus, moral 

emotion attributions, as assessed in a Happy Victimizer 

task, might reflect individual differences in morality. In 

this way, there is a need to consider the Happy 

Victimizer phenomenon in terms of problems with 

moral motivation development. 

  It is possible that emotion attribution meanings 

differ throughout specific developmental periods. For 

younger children, the Happy Victimizer phenomenon 

occurs because of cognitive limitations. Conversely, 

during puberty, the Happy Victimizer phenomenon 

might connect to one’s identity. Moreover, peer 

relationships might affect moral emotion attributions 

(Malti, Ongley, Dys, & Colasante, 2012; Malti, Killen, 

& Gasser, 2012). Thus, in the future, long-term 

mechanisms underlying the development of moral 

emotion attributions should be clarified.  
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  A few study limitations should be noted. First, the 

sample size was small, and it consisted only of 

Japanese participants. In the future, reconfirmation of 

the current findings including studies in other cultures 

is necessary. Second, a variety of negative emotions 

exist; in the present study, we focused on sadness 

attributions. Children’s understanding of self-conscious 

moral emotions (including guilt, shame, pride, etc.) 

may develop rapidly throughout childhood (Nelson & 

Russell, 2012; Pons, Harris, & de Rosnay, 2004). 

Future research should address the nature of emotion 

attributions across a wider range of feeling states. 

Finally, the Happy Victimizer phenomenon requires 

explanations beyond the notion of cognitive limitations. 

A complete understanding of moral emotion 

attributions should include an assessment as to the role 

of moral identity or moral motivations to better 

understand the complex mechanisms underlying 

Happy Victimizer phenomena.  

  As mentioned above, several studies (e.g., Malti & 

Krettenauer, 2013) suggest that attributing negative 

emotions to a victimizer plays a significant role in 

children’s moral behavior. Thus, research on moral 

emotion attribution has several implications for 

children’s social cognition and emotional 

understanding. Results from the present study suggest 

that children’s recall of moral rules might be associated 

with their understanding of emotions (including mixed 

emotions), and considering the context is important for 

understanding children’s emotion attributions. 

  In sum, the present results support the view that 

Happy Victimizer responses relate to children’s 

abilities to understand mixed emotions. Moreover, the 

present study extends our understanding as to the 

influence of contextual factors on children’s moral 

emotion attributions. Further studies should continue to 

explore how cognitive and motivational factors relate 

to the development of children’s emotional awareness. 

 
5. Notes. 
1. We did not explore gender effects because no prior 

hypotheses were defined, and no main effects of 

gender occurred in our pre-analysis.  

2. The degrees of freedom for the within-subject 

comparisons were corrected for deviance using the 

Greenhouse–Geisser correction.  

3. The chi-square test was based on Yate's continuity 

correction. 
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５，６歳児における入り混じった感情の理解と道徳感情帰属の関係 

 
キーワード：道徳感情帰属，入り混じった感情，Happy Victimizer，罪悪感，幼児 

 
Abstract（Japanese） 

Happy Victimizer とは，幼児にしばしば見られる，加害者にポジティブな感情を帰属させる現象で

ある．なぜ幼児にこの現象が生じるのかは十分にわかっていない．本研究は，5〜6 歳の子ども（N 

= 37，M = 72.62 ヶ月，SD = 3.72）を対象に，Happy Victimizer 現象と入り混じった感情の理解の関

係を調べた．実験参加者は，非道徳場面での入り混じった感情の理解，および，Happy Victimizer 課

題に回答した．Happy Victimizer 課題は，加害者の利己的な動機が強調される，または道徳的ルール

が強調されるという，２種類のシナリオが用意された．その結果，入り混じった感情を理解するこ

とと道徳感情帰属に関係が見られた．さらに，入り混じった感情を理解している幼児は，道徳的ル

ールが強調されるシナリオにおいて加害者にネガティブな感情を帰属させる傾向が見られた．つま

り，文脈と入り混じった感情理解の組み合わせ効果により，Happy Victimizer 現象が弱まることが示

唆された． 
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